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This research was about a comparative study between multiple choise and
cloze test toward students’ reading comprehension achievement at the second grade
students of SMAN 3 Sinjai. There were two problem statements in this research: (1)
is there a significant difference of the students’ achievement in reading
comprehension by multiple choice and their achievement on the cloze test as
measure of reading comprehension achievement at the second grade students of
SMAN 3 Sinjai? (2) Which one of those tests is better to increase students’
achievement in reading comprehension achievement at the second grade students of
SMAN 3 Sinjai?. The objectives of this research were (1) To find out a significant
difference of the students’ achievement in reading comprehension by multiple choice
and their achievement on the cloze test at the second grade students of SMAN 3
Sinjai. (2) To find out one of those tests is better to increase students’ achievement in
reading comprehension at the second grade students of SMAN 3 Sinjai.
The researcher applied causal-comparative design. The population of this
research was the second grade students at SMAN 3 Sinjai which consisted of 20
students. The instrument used in this research was test. There were two types of tests
that have been provided, namely cloze test and multiple choise that have passed the
instrument validation stage.
The result of the data was indicated that There was a significant difference of
the students’ in reading comprehension by multiple choice and their reading
comprehension on the cloze test as the measure of reading comprehension at second
grade students of SMAN 3 Sinjai. It was proven by the value of sig. (2-tailed) was
0,000. It means the sig. (2-tailed) < 0,05 ,then according to parametric one sample T
test, it can be concluded that H0 was rejected and Ha was accepted, which means the
best test to increase students’ achievement in reading comprehension at the second






This chapter presents the background, problem statement, objective, 
significance, and the scope of the research. 
A. Background 
In learning English, there are four language skills that should be mastered 
by the students, they are listening, speaking, reading, and writing. However, it is 
not easy to master all the skills, there must be one important skill that covers the 
whole skills. One of them is reading. 
Reading is aprocess with the aim of gaining a thorough understanding of a 
reading, as well as an assessment of the circumstances, values, and impacts of 
reading. Reading is an activity that is very useful to increase one's insight, even 
the command of reading is also written in the holy verses of the Qur'an, namely 
Al-alaq verse, which reads ; 
 (٢( َخلََق اإلْنَساَن ِمْن َعلٍَق )١اْقَزْأ بِاْسِم َربَِّك الَِّذي َخلََق )
(1) Read: In the name of thy Lord Who createth 
(2) Createth man from a clot. 
Reading is the essential way to broaden our knowledge of what really 
happened in this world. That is the basic need for educated people to deepen their 
understanding combined with wise thought in order to find a way out when 
dealing with various problems. Walsh (2010) stated that, reading shapes lives, 




stories of our greatest leaders across time, culture, and place in which almost all 
credit reading as an essential force that catapulted them to success. Patel and Jain 
(2008:113) state that, reading is an active processwhich consists ofrecognition and 
comprehension skill. Reading is an important activity in life with which one can 
update his/ her knowledge and   an important tool for academic success. 
Those objectives convince us that reading is a process which needs more 
serious attention because there are many components which could not be 
separated when we learn reading. In the reading process, the students are not 
merely necessary to read a text or passage loudly, but the most important thing is 
how the text or passage is comprehensible according to the objectives of reading 
itself. In short, the students are expected to be able to comprehend reading text 
that they read. Catherine (2002:10) stated that reading comprehension is usually a 
primary focus of instruction in the post-primary grades, after readers have largely 
mastered word recognition skills, although comprehension of text should be an 
integral part of reading instruction with beginning readers as well. Instruction in 
oral language, vocabulary, and listening comprehension should be a focus starting 
in preschool and continuing throughout the elementary grades. 
For students, comprehending a text is vital, especially in English 
readingactivity. It is one way to conquer reading English.There are many ways to 
know the students‟ reading comprehension achievement, one of them is test. 
Based on Wikipedia, test is an assessment intended to measure a test taker's 
knowledge, skill, aptitude, physical fitness, or classification in many other topics. 
A test may be administered verbally, on paper, on a computer, or in a confined 
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area that requires a test taker to physically perform a set of skills. Test also be the 
better choice to knowing students‟ reading achievement, some types of test in 
reading are multiple choice, cloze test, essay, matching, true or false, etc. 
The most commonly used in the reading test are multiple choice and cloze 
test, Especially in Senior high school. Multiple choice a test that has items 
formatted as multiple choice questions, a candidate would be given a number of 
set answers for each question, and the candidate must choose which answer or 
group of answers is correct. There are two families of multiple choice 
questions.The first family is known as the True or False question and it requires a 
test taker to choose all answers that are appropriate.  
The second family is known as One-Best-Answer question and it requires 
a test taker to answer only one from a list of answers, while cloze test is a test of 
the ability to comprehend text in which the reader has to supply the missing 
words that have been removed from the text at regular intervals, Wilson L. Taylor 
in 1953 is a fonder of this test, He called this procedure a Cloze Test. Over time, 
researchers have tested the cloze method and found that it does indeed indicate 
reading comprehension levels. 
Based on the description above, the researcher has observed and 
interviewed their English teachers about the used of both types of tests. from the 
observation, found that both types of multiple choice and cloze testare often used 
in every exam, but each test of the two tests are not separated. it makes English 
teachers confused, what kind of tests that enable students to achieve high scores 
on English lessons, especially reading. 
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Build upon the observation, the researcher intends to conduct a research 
under the title ”A Comparative Study Between Multiple Choice and ClozeTest in 
Testing Reading Comprehension at theSecond Grade Students of SMAN 3 Sinjai” 
B. Research Problems 
Based on the previous background, the researcher fomulated the problem 
statements of this researchar; 
1. Is therea significant difference of the students‟ achievement in reading 
comprehensionby multiple choice and their achievement on the cloze test as 
measure of reading comprehension? 
2.  Which one of those tests is better to increase students‟ achievement in 
reading comprehension? 
C. Research Objectives 
Related to the research problem above, the researcher formulated that the 
specific objective of the research were; 
1. To find out a significant difference of the students‟ achievement in 
reading comprehensionby multiple choice and their achievement on the cloze test 
as the measure of reading comprehension. 
2.  To find out one of those tests is better to increase students‟ 







D. Research Significance 
The results of this research are expected to give benefits as follows: 
1. Theoretical significances 
The researcher expect that this research will give contribution in education 
as the references for teacher specifically  about  the  activity  of  test in  order  to  
improve  the  quality  of  evaluation  instruments  in education that are used for 
knowing students‟ ability in reading comprehension. 
2. Practical significance 
a. The researcher 
To know the result of this comparative study and the researcher hopes that, the 
researcher will get the knowledge that has been gained during this research and 
can be used on the future. 
b. The other researcher 
This research is expected to be used as a reference for the other researcher for 
their research. 
c. The teachers 
The findings of this research will be used as a reflection concerning 
achievement of their teaching about the assessment of reading comprehension. 
They can use the established findings as bases to provide and plan better and more 






E. Research Scope 
There are many kinds of test to know students‟ reading comprehension 
achievement(Sudjana, 2009). However, this research is only limited on 
comparing the achievement of objective test, they are multiple choice and 
cloze test of the reading comprehension in 2 levels, they are literal reading 









REVIEW OF RELATED LITERATURE 
This chapter consists of previous related studies, some pertinent ideas, and 
conceptual framework. 
A. Literature Review 
1. Some Previous Related Findings 
There are several researchers have done ways of attracting the attention of 
students to read and improve reading comprehension of the lesson. For instance, 
at Alauddin State Islamic University, Firstly, previous researcher was conducted 
by Irwanto & Nurpahmi “Using Make a Match to Improve Students‟ Reading 
Comprehension at MTS Guppi Samata Gowa”, they conclude that, “using of 
Make a Match method improved the students reading comprehension. The 
students reading comprehension towards descriptive text before using Make a 
Match method was very poor (16 or (64%). It was different from the students 
reading comprehension after using Make a Match Method.(Irwanto & Nurpahmi, 
2017) 
Another study was done by Sarjan & Mardiana (2017) “An Analysis on 
The English Teachers‟ Strategies in Teaching Reading Comprehension at The 
Second Grade of Junior High School 1 of Wonomulyo”. She conclude that, “the 
strategies that the teacher used in teaching reading comprehension in SMPN 1 
Wonomulyo were two strategies, Scaffolding strategy (1), and QARs (Question 
Answer Relationship) (2). The teachers used these strategies to make the student 




also teacher could help students in developing the meaning contained in the text 
reading so that students more easily understand the contents of reading. Based on 
these two studies, the researcher concludes that the provision of learning materials 
and teacher strategies affect students' ability in reading comprehension.”(Sarjan & 
Mardiana, 2017) 
Hikmah (2011) revealed her finding on the analysis the discriminating 
power of English summative test at second grade of SMPN 87 Pondok Pinang. 
She pointed out that the good test had to have quality of the English summative 
test. Hikmah limited her research only on the kind of multiple choice items. 
Hendra (2013) in his research “ Using multiple choice item to assess the 
reading comprehension” he stated that The data required for this study were 
collected by administering multiple choice test items to the samples under study 
of seventh grade students of SMPN 2 Tampaksiring in academic year 
2013/2014.In general, these research findings revealed that the acquisition of the 
reading comprehension of the seventh grade students of SMPN 2 Tampaksiring in 
academic year 2013/2014 could be remarked as good. Based on these research the 
researcher conclude that multiple choice is one of the good instrument for 
knowing readings‟ comprehension achievement. 
Build upon the research above, the researcher concluded that reading 
comprehension should be given more attention to the students because it is a way 
to facilitate them to understand the reading, and also there are many kinds of test 




2. Some Pertinent Ideas 
Any scientific study is conducted on the basis of some relevant concepts 
and theories. The concepts and theories of reading comprehension used as the 
base of the present action study include: 
1. Concept of Reading 
a. Definition of Reading 
In order to define reading definition, the researcher must conclude various 
reliable statements from experts. For example, Harmer (1991) defined reading as 
an exercise which is dominated by the eyes and the brain. The eyes receive the 
message in the printed page and the brain then has to work out or process the 
significance of the message. 
Leipzig (2001) stated that reading is the motivated and fluent coordination 
of word recognition and comprehension. She also added that reading is a 
multifaceted process involving word recognition, comprehension, fluency, and 
motivation.  
Reading is not just solving the words, but it must always be meaning 
getting process. As what Seravallo (2010, cited from Ginting and Sormin, 2010, 
p.3) stated that reading is thinking and understanding and getting at the meaning 
behind a text.  
From the definitions above, the researcher concluded that reading is a 
human act to gain an information by constructing meaning through any texts. 
Dealing with this research, the students constructed meaning or gained their 
reading comprehension through visual art.  
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b. Kinds of Reading  
Brown, (1989) classified reading into two kinds, namely silent reading and 
oral reading. 
The main purpose of silent reading is understanding. We can do oral 
reading faster than silent reading. These are not oral expression. To develop the 
students understanding in silent reading, we may give them short reading passage 
in the beginning and ask questions after words. 
On the other side, oral reading (reading aloud)means that someone has 
firstly good pronunciation to do oral reading well. In oral reading, the students 
will get experience in producing the sound which should be practiced as many as 
possible. 
Therefore, the researcher used both kinds of reading in the treatment. Silent 
reading when students read a text individually and oral reading when they retold 
the text. 
c. Reading Purposes 
According to Harmer (1991), there are some reasons for reading. First 
isreading in language learning whichmeans as an exercise by the eyes and the 
brain. The eyes receive message and the brain has to work out the significance of 
these message. 
Secondly, reading for information. In most cases, reading for information 
is relevant to accurate study of the reader. They read to find out information to 
reduce their uncertainty. 
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Thirdly, reading for pleasure. It is done without other people order, but 
according to an individual reader wish and test. 
In this research, reading in language learning and reading for information are 
the reading purposes that the researcher intended to achieve. 
d. Reading Activities 
Reading activities try to prevent failure in comprehending a text. It can 
support the reader‟s interpretation of the text. Reading activities are usually 
subcategorized as pre-reading, whilst-reading, and post-reading activities : 
First, pre-reading activities motivate readers to read a text and when they 
are motivated – prepared for the reading activity – they complete the activity 
better and with less effort and are eager to participate in the activity since they 
have gained confidence. Activating readers‟ prior knowledge of a topic before 
they begin to read may help students‟ comprehension. Ur also argued that tasks 
make the activity more interesting since the readers have a purpose in reading and 
also the reading teachers may see how well the text is understood with the help of 
tasks given before and/or after reading (Ur, 2006). 
Secondly is whilst-reading activities also known as skimming and 
scanning activities. Skimming and scanning are thought to be the most valuable 
reading strategies. Through skimming, a reader is able to predict the purpose of 
the passage, and gets the writer‟s message. In this way, readers are asked to 
predict the whole text, though they do not read all of it. On the other hand, 
through scanning a reader is able to get specific information in a text, such as 
names, dates, etc. (Ur, 2006). 
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Thirdly, post-reading activities help readers to clarify any unclear meaning 
where the focus is on the meaning not on the grammatical or lexical aspects of the 
text. Ur discussed summarizing as a kind of post-reading activity where the 
readers are asked to summarize the content in a sentence or two. It is also possible 
to give this post-reading activity in the mother tongue. (Ur, 2006). 
In this research, the researcher used all three phases of reading activities. 
e. Kinds of Texts 
The kinds of reading are divided into six divisions such as narrative, 
descriptive, recount, expository, argumentative, and spoof text. The researcher 
chose narrative text as material in tests. 
1) Narrative Text 
Narrative text is the form of writing used to relate the story of acts or 
events. It places occurrences in time and tells what happened according to 
natural time sequences. Types of narrative include fairy tales, fables, short 
stories, novels, and new stories, as well as large part of our everyday social 
interchange in the form of letters and conversation. Here are the generic 
structures of narrative text (Hartono & Rudi, 2005): 
a) Orientation  
It sets the scene and introduces the participants. It is about the 







A crisis arises. It shows where the problem in the story is 
developed. 
c)  Resolution 
The crisis is resolved for better or worse. It also shows the problem 
in the story is solved. 
2. Concept of Reading Comprehension 
a. Definition of Reading Comprehension 
Reading comprehension is widely agreed to be not one, but many things. It 
is agreed to entail cognitive processes that operate on many differentkinds of 
knowledge to achieve many different kinds of reading tasks. Here are the 
following of some statements from the experts about reading comprehension.  
According to Snow (2002), reading comprehension is the process of 
simultaneously extracting and constructing meaning through interacting and 
involvement with written language. Snow added that the emphasis is merely on 
the words “extracting” and “constructing”. They both represent the importance 
and the insufficiency of the text as determinant of reading comprehension.  
As Klingner (2007) stated that reading comprehension involves much 
more than readers‟ responses to text. Reading comprehension is a 
multicomponent, highly complex process that involves many interactions between 
readers and what they bring to the text as well as variable related to the text itself. 
Based on the explanation above, the researcher concluded that reading 
comprehension is theprocess of reconstructing meaning from text. 
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b. Levels of Reading Comprehension. 
Burns (1984:177) stated that there are four levels of reading 
comprehension. They are literal reading, interpretive reading, critical reading, and 
creative reading.  
Firstly, literal reading refers to ideas and facts that are directly stated on 
the printed pages. Literal reading is the skill of getting the literal meaning of 
words, ideas, or sentences in a text. This level of comprehension is fundamental to 
all reading skills at any levels, because a reader must first understand what the 
author said before reader can interpret or make evaluation. 
Secondly, interpretive reading involves reading between the lines or 
making inferences. This level of comprehension demands higher levels of 
thinking ability because the question in the category of interpretation are 
concerned with answer that are not directly stated in the text, but are suggested or 
implied. 
Thirdly, critical reading is evaluating written between material comparing 
the ideas discovered in the materials with known standards and drawing 
conclusions about their accuracy, appropriateness, and timeliness. 
Next is creative reading which involves going beyond the materials 
presented by the author. Creative reading requires reader to think as they just as 
critical reading and it also requires the reader to use their imagination. In this level 





c. How To Measure Reading Comprehension 
Comprehension of reading materials is the ultimate goal of teaching 
reading in all states of education. In order to find out to what extent the students 
comprehend a text, the teacher needs to know how to measure reading 
comprehension itself. Rhodes and Shanklin in Duke and Pearson (2001) stated 
that comprehension is a mental process. They said that it can only be observed and 
assessed indirectly. We cannot get inside a reader‟s head to measure and observe 
comprehension, but we can make them more visible with a test.  
Furthermore, Powell in Duke and Pearson (2001) stated that because 
reading comprehension cannot be directly observed, so all scores or data produced 
by tests of reading are indirect measures of the reading comprehension. It can be 
seen that one way to measure the students‟ reading comprehension is by 
conducting a test. 
Tests are simply instruments or procedures for gathering particular kinds 
of information, typically information having to do with students‟ language 
abilities. Tests may have a variety of formats, lengths, item types, scoring criteria, 
and media. Miller et al. (2009) stated that the main goal of classroom testing and 
assessment is to obtain valid, reliable, and useful information concerning students‟ 
achievement.  
Dealing with test, there are many types of test that can be applied to 
measure reading comprehension like short answer, true-false, matching, multiple 
choices, and essay question. From all those types of tests, multiple choices and 
essay questions are the tests that commonly used to measure reading 
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comprehension in a school. In this research, multiple choices and essay questions 
were used in pre-test and post-test to measure students‟ reading comprehension. 
3. Concept of Test  
a. Definition of Test  
Test is a kind of school activity and measurement device that is used by 
teacher as the way to collect data from students. Haladyna (2004, p. 3) stated the 
term ―test‖ comes from a Latin word, ―Testum‖ which means ―the instrument 
the land‖. Which means an instrument that is used to measure or analyse an 
activity that happen in one place. Test means a series of questions which answered 
with some requirements. Test can be an important parts of teaching and learning 
process if it is integrated into daily classroom, daily teaching and are constructed 
to be parts of learning process. It allows students to see their own progress and 
allows teachers to make adjusments to their instruction on daily basis.  
A test moreover contains a set of question and refers to more structured, 
oral or written evaluation. According to Hopkins (1985) test is an instrument 
device or procedure which purposes sequence of tasks to which students are to 
response. Hence, Brown (1981, p. 2) said test is ―a method of measuring a 
person„s ability, knowledge or performance in a given domain‖. In addition, test 
has set of question, each of which has a correct answer, those examined usually 
answer orally or writing. In this research, the writer took sets of writing questions, 
which types of the test are multiple choice and cloze test. Here, the tests are used 
to measuring students‟ ability in reading comprehension test using narrative text.  
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Two areas of applied linguistic theories – reading and testing – come 
together when testers design a test of reading ability. In such cases, Parvij and 
Soraya (2012, p. 144) stated ―the test designer decides what she wants to test, 
that is, what she means by reading ability and finds a means for testing it. Hughes 
(2003) discussed that  in order to elicit reliable behavior from the candidate and 
have highly reliable scoring, the test designer should consider which ability s/he is 
interested to measure, so s/he writes the items on the basis of his/her aims. That is 
the right aim for teacher to test their students. Beforetesting it, the teacher should 
know what they want to test, and how to test it. Like in reading comprehension, if 
the teacher wants to know their students ability and achievement in reading 
comprehension, they should know what the best to measure their students„skill in 
reading comprehension.   
Test is an instrument to see student„s achievement in a more systematic 
procedure by means of numeric scale or certain category system. Tinambunan 
(1988, p. 3) inferred that a test is facilitated as a measuring tool of students„ 
progress and it is important to make sure that a test is measuring what it supposed 
to be. While constructing a test the teacher must know which tests are appropriate 
for his or her class. Such as in this study, the researcher selects 2 tests, between 
multiple choice test and cloze test, which is more reliable to students to construct 
the meaning and understand the way of story in reading.  
b. The Function of Test  
Test is much related to learning process. It can not be separated because by 
doing test, teacher can get information about students ability in achieving the 
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learning objective. Sudijono (2011, p. 67) said ―in general, the test has two 
functions; as a measure of the students and as a means of measuring the succes of 
the teaching program‖. So, test can also be used as the instrument to see the 
learning methods used by teachers whether it is appropriate or not.  
According to Gronlund (1993, p. 19) ―functions of test are measures 
prerequisite entry skills, determines entry performance on course objective, 
provides feedback to students and teacher on learning progress, determine causes 
of recurring learning difficulties and assign grades at the end of instruction‖. The 
purposes of the test in the classroom are to measure students‟ achievement as an 
indication of progress toward educational objectives set for the students.  
Besides, Arikunto(2005, p. 151) stated some test functions in the learning 
process, there are:  
1. Function for class:  
a. Conducting diagnosis of students learning difficulties  
b. Evaluating the gap between talent and achievement  
c. Raising the level of achievement  
d. Grouping students in class at the time of applying the learning by 
using groups.  
2. Function for guidance:  
a. Assisting students in determining the choice  
b. Helping students achieve educational goals and majors  
c. Providing an apportunity for conselor, teachers, and parents in 
understanding the difficulties a child . 
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3. Functin for administration:  
a. Giving instruction in the grouping of students  
b. For the placement of new students  
c. Assessing curriculum  
While in this research, the function of the test did not too divergent from 
what has been explained by Sudijono, as a measure of students and as a means of 
measuring the succes of the teaching program. Here, the tests especially used to 
measure students‟ ability in reading comprehesion test, using multiple choice and 
cloze test.  
f. Functions of Tests at School   
There are two functions of test at school, as followed:  
a. Formative test  
Guskey (1997, p. 130) stated that a formative test is used primary 
to check students„ learning progress, any learning difficulties they 
may be experiencing, and formative test is a measurement devices 
used at the end of teaching process to document students„ 
achievement and assign grades. Gronlund (1993, p. 4) commented 
that formative test are typically designed to measure the extent to 
which students have mastered the learning outcomes of a rather 




b. Summative Test  
Summative test is used at the end of the semester after 
students studied the entire chapter to know what the 
students have grasped about those lessonForm of The 
Test  
Arikunto (2005, p. 162) differed two kinds of test in this aspects, 
subjective test and objective test.  
1. Subjective Test  
The subjective text usually takes form in essay format. It requires 
descriptive answer and long explanation. Arikunto (2005, p. 164) stated the 
characteristics of subjective test; the questions are less, the question is preceded 
the word ―explain, why, how, compare, conclude, etc‖, the test taker is demanded 
to be creative since they must think of what to say and then express their ideas as 
well as possible. The benefit of subjective test are easy to administer, able to 
avoid cheating possibility, able to help teacher finds out the student„s 
understanding, able to habituate testee to answer by his own opinion.  
On the other hand, the weakness of this test are it also spent time of  testee 
in answering questions, cannot represent all material given. According to Aldridge 
(2014), subjective test items help develop the test taker„s writing skill. If the 
exam„s purpose is to test language proficiency, a subjective test item is an 
excellent way to do so. While test taker achievement is the goal of any test, the 
administrator of a subjective test is generally more focused on application of 
knowledge, rather than information retention.  
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2. Objective test  
The objective test usually takes forms in multiple choice format and 
consisted more questions than subjective test. The test taker just have to choose 
one of items which they think is the best answer to the question. According to 
Angesti (2011) cited in Heaton (1975, p. 26),  argued that  objective test require 
for more careful preparation than subjective test, examiners tend to spend a 
relatively  short time on setting the question but considerable time on making. The 
test taker also spends a great deal of time constructing each test item as carefully 
as possible. Furthermore, objective test is very suitable to evaluate students ability 
such as reviewing and applying principles. There are kinds of objective test:  
1. Multiple Choice  
In multiple choice test, the test takers has to weigh up carefully all 
the alternatives and select the best one.  
2. True False  
True false test consists of questions that have two possible answers; true 
or false. This test is also in the form of sentences. Here the students are 
asked to choose one possible aswer by circling T or F alphabet.  
3. Matching   
Matching test consits of series of questions and answers. Sudijono (2011, 
p. 111) said that the characteristics of matching test are; (a) the tests 
consists of series of questions and answers, (b) testees are asked to match 





4. Fill in  
Fill in test is always in form of stories inwhich some word are deleted. 
Then the students are asked to fill in the missing words. This test is 
nearly similar to completion test, but they are actually different.  
5. Short Answer  
Short answer item can be answered by a word, phrase, number or 
symbol. According to Grondlund (1933, p.58) short answer item is the 
only objective item type that requires the examinee to supply, rather than 
select the answer.  
Objective test can be used to a large number of testee, more representative 
in all materials, more objective in giving the score and easy to correct all the 
answer. In contrary, it can‟t measure the thinking process which means it is only 
to stimulate the memory, it does not make the testee gives more creative answer 
and it create a chance of speculating of guessing among testee in answering 
questions.  
1) Multiple Choice  
Multiple choice questions are common devices for testing students„reading 
comprehension. The candidate provides evidence of his/her successful reading by 
choosing one out of a number of alternatives. Despite the popularity of multiple 
choice methods, their value and validity are under question. 
Harmer (2004:337) stated that, multiple choice test was considered to be 
ideal test instruments for measuring students‟ knowledge. Because the multiple 
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choice test is easy to mark and since the advent of computers the answer books for 
these tests can be read by machines not people or manual, thereby cutting out the 
possibility of scorer error. 
Grondlund (2003:60) stated that, the multiple choice item consists of a 
stem, which present a problem situation, and several alternatives (option or 
choices), which provide possible solutions if the problem. The stem may be a 
question or an incomplete statement. The alternatives include the correct answer 
and several plausible wrong answers called distracters. 
According to Grondlund (2003:67) there are rules for writing multiple 
choice items: First, designing each item to measure an important leaning outcome, 
presenting a single clearly formulated problem in the stem of the item, stating the 
stem of the item in simple, clear language, and put as much of the wording as 
possible in the stem of the item. Moreover, stating the stem of the item in positive 
form, wherever possible, emphasizing negative wording whenever it is used in the 
stem of an item, making certain that the intended answer is correct or clearly best, 
making all alternatives grammatically consistent with the stem of the item and 
parallel in form, avoiding verbal clues that might enable students to select the 
correct answer or to eliminate an incorrect alternatives and making the distracters 
plausible and attractive to the uninformed. 
On the other hand, Roediger and Marsh (2005) proposed the negative 
effect of multiple choice test, associated with the number of lures given in each 
multiple-choice question in hindering later test performance. The negative effect 
is the tendency of an individual to believe in false statements, it occurs when a test 
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taker believes a wrong choice on a multiple choice exam to be the correct choice 
to the propose question. If one chose the wrong answer on the initial test, without 
feedback, they would most likely choose the same wrong answer on later tests. It 
was strengthened by the statement of Henry and Elizabeth (2005, p. 1156), they 
also expected that the number of lures on the multiple-choice test would 
negatively affect performance. 
 The more alternatives on the multiple choice test, the worse performance 
on the later cued-recall test and the smaller the positive testing effect. They 
predicted that an increased number of alternatives on the multiple choice test 
would also increase errors on the later cued-recall test. Furthermore, they 
examined whether the negative effect of more alternatives would interact with the 
difficulty of the items, such that increasing the number of alternatives would cause 
a greater negative effect on later cued recall for difficult items.  
Roediger and Marsh (2005) hypothesized that the testing and the negative 
effects will occur within students learning process. They predicted that 
participants would do better on a cued recall test later if they had taken a 
preliminary multiple choice test than if they had not,  exemplifying the testing 
effect. There is also the idea that a negative effect would arise from the greater the 
number of decoys. Instead, this test has widely used for testing reading 
comprehension. 
2) Cloze test 
The term „cloze procedure‟ was first developed by Wilson Taylor in 1953 
which seems to be a spelling corruption of the word “close”. Taylor was the first 
25 
 
to study cloze procedure for its effectiveness as an instrument for determining the 
readability level of the texts and then as a device of assessing reading 
comprehension. During the 1970s, Lu (2006) stated cloze test began to be used as 
a measurement of overall L2 proficiency.  
Today, cloze test is widely used in some places (such as Iran & China) as 
part of some large-scale language tests (such as TOEFL & IELTS). After Taylor's 
introduction of cloze procedure, different types of cloze test were developed 
including traditional cloze and discourse cloze test. Oller (1999) ―In traditional 
cloze testing or fixed-ration method or standard cloze, every n-th word of a 
passage is removed and replaced by a standard-length blank space‖. Usually, no 
word is omitted either in the first or the last sentence of the passage to provide the 
examinee with some context. This kind of deletion is called random deletion 
because it deletes every nth word consistently, so that all classes and types of 
words have an equal chance of being deleted.  
Oller (1999) believed that this type of deleting provide an actual sampling 
of real-life language. Since its introduction in 1953, cloze test procedure became 
as a measurement of readingcomprehension. The cloze technique has been used 
extensively for reading and measurement purposes. One of these purposes is to 
measure reading comprehension.  
Traditional reading tests have been criticized because comprehension items 
are difficult to construct and may misrepresent the author's meaning. Sadeghi 
(2008) claimed that cloze test is not an appropriate measure of reading 
comprehension, because cloze scores do not reflect the readers‟ comprehension. 
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He also argued that while other testing methods of reading present the complete 
text to the reader first and then try to find out if the text has been comprehended, 
cloze test appear to be too unfair in that they require the reader to reconstruct 
something hidden from him/herself, and then to understand the rightly or wrongly 
reconstructed discourse.  
However, Lee (2008) said the effectiveness of fixed-ratio cloze has been 
supported in L1 research for measuring reading ability, correlating highly with 
other standardized tests. In fact, studies have shown that the percentages of correct 
words are able to supply in a cloze passage constitute as reliable measure of 




B. Theoretical Framework 
















To know the comparison of the Students‟ Reading Comprehension 
Achievementby using Multiple choice and Cloze test, the researcher usedMultiple 

















This chapter deals with research design, variables, population and sample, 
instrument of the research, procedure and collecting data, and technique of data 
analysis. 
A. Research Design 
The researcher used causal-comparative design in collecting the data. Gay 
(2012) stated that, the basic casual comparative design involves selecting two (or 
more) groups differing on some independent variable and then comparing them on 
some dependen variable. 
This research includes the causal comparative research process, which is 
the descriptive statistics most commonly used in causal comparative studies are a 
mean and standard deviation, the inferential statistics are T test, and interpreting 
the findings in a causal comparative study requires considerable caution (Gay 
,2012) 
B. Research Variable 
The variable of this research showed the difference scores of the students 
who use multiple choice and cloze test as a test for knowing the scores of the 







C. Research Setting 
In this study, the researcher has determined the research subject in Sinjai 
District, Sinjai is one of the Level II Regions in the province of South Sulawesi, 
Indonesia. The district capital is located in Balangnipa or Sinjai City, which is 
about ± 220 km from Makassar City. 
The subject were the students of XI.MIPA 2 class of SMAN 3 Sinjai, who 
are consisting of 20 students. The researcher chose XI.MIPA 2 class as sample 
because she assumed that it was the appropriate class for the sample which has 
taught about reading comprehension material.  
The technique of the sample selection was purposive sampling. Which is 
the technique of choosing the sample based on previous knowledge of natures or 
characters that have a close criterion which have been already known in 
population (Hadi, 2004).  
The researcher assumed that XI.MIPA 2 class already has previous 
knowledge in answering reading comprehension assessments as they were second 
grade. And their material or experience in taking multiple choice or cloze test type 
are no doubt anymore. 
D. Research Instrument 
 Test 
The test was given at the first meeting, it consists of multiple choice test 
and cloze test, and the test was given only once. The students would answer the 
questions of multiple choice test and cloze test. After the questions answered, the 
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researcher compared the results of both tests and identified which of the tests had 
the higher score.  
E. Data Colection Procedures 
The researcher applied multiple choice and cloze test to measure the 
students‟ ability in answering the questions of both multiple choice and cloze test. 
In this case, the researcher intended to find out test that the students perceive 
easily, and to measure their reading comprehension achievement using multiple 
choice test compared with the cloze test.  
F. Data Analysis Technique 
In analyzing the data, the researcher used descriptive statistic and 
inferential statistic using SPSS. To analyze data using SPSS, the researcher used 
several steps as follows : 
1. The researchercollect  the data and ensured that the data had been obtained was 
normally distributed usingKolmogorov Smirnov‟s normality test was used 
using a significance level of 0,05 ,if the number is significant (sig.)< 0,05, the 
data is not normally distributed, if the number is significant (sig.) 0,05> 0,05 
then the data is normally distributed. 
2. The researcher usedT test in SPSS to determine the results of the comparison 





FINDINGS AND DISCUSSION 
This chapter deals with findings of the research and the discussions of the 
findings. The findings cover classifications of the data result collected through the 
test. In the discussions part, further interpretations of findings are given.  
A. Findings 
This study, which involved 20 students of XI.MIPA 2 SMAN 3 Sinjai 
academic year 2018/2019, was carried out for one day. The researcher conducted 
reading test which consisted a narrative text and multiple choice and cloze test 
questions. So, the participants had to answer the questions based on the text. The 
highest score for cloze test is 88, the average is 4, the lowest score is 0. While the 
highest score for multiple choice test is 0, the average is 56, the lowest score is 0. 
This is apparent that the students‟score in cloze test was almost double than those 
in multiple choice items. 
According the data, the researcher showed the frequency table that  
contains four columns of summary measures, the first is frequency column 
indicates how many samples fell into the given score, the second is percent 
column indicates the percentage of data ,the third is valid percent column displays 
the percentage of score in the data out of the total number of nonmissing 
samples,and the last is cumulative percent column is the total percentage of the 








Percent Valid Percent Cumulative Percent 
Valid 4 1 5.0 5.0 5.0 
16 2 10.0 10.0 15.0 
20 3 15.0 15.0 30.0 
36 1 5.0 5.0 35.0 
40 3 15.0 15.0 50.0 
80 8 40.0 40.0 90.0 
88 2 10.0 10.0 100.0 
Total 20 100.0 100.0  
 
MULTIPLE CHOICE 
  Frequency Percent Valid Percent Cumulative Percent 
Valid 0 2 10.0 10.0 10.0 
8 3 15.0 15.0 25.0 
12 1 5.0 5.0 30.0 
20 3 15.0 15.0 45.0 
24 1 5.0 5.0 50.0 
28 4 20.0 20.0 70.0 
48 5 25.0 25.0 95.0 
56 1 5.0 5.0 100.0 
Total 20 100.0 100.0  
  
 The statistics table showed the valid values, this table allowed for easy 
comparison of missing versus nonmissing data. 
In analyzing the score, the researcher used one-sample T test in SPSS, 
whether the mean of a single variable differs from a specified constant and for 




Before conducting further data processing, the research prerequisites are 
tested, namely normality test. Normality test is useful to overcome wether the 
research that will be carried out is normally distributed or not. In conducting the 
normality test, Kolmogorov Smirnov‟s normality test was used using a 
significance level of 0,05 ,if the number is significant (sig.)< 0,05, the data is not 
normally distributed, if the number is significant (sig.) 0,05> 0,05 then the data is 
normally distributed. Following the result of the normality test obtained. 
Table 1.2. Test of normality:  
One-Sample Kolmogorov-Smirnov Test 
 CLOZE TEST MULTIPLE CHOICE 
N 20 20 
Mean 53.4000 26.4000 
Std. Deviation 30.33220 17.71826 
Absolute .310 .189 
Positive .171 .164 
Negative -.310 -.189 
Kolmogorov-Smirnov Z 1.385 .843 
Asymp. Sig. (2-tailed) .043 .475 
a. Test distribution is Normal. 
  
   
 
 Based on table 1.2, showed that the significant value in the Kolmogorov-
Smirnov column are 0,043 for cloze test and 0,473 for multiple choice. The 
significant value is higher than 0,05 (sig> 0,05) so it can be concluded that the 
value of the students‟ test result at second grade students of SMAN 3 Sinjai are 
normally distributed. Following this the distribution of the result in Cloze test can 
be seen in Distribution. 
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 Chart 1.1. Normal distribution charts of test result in cloze test. 
 
 
 Based on Distribution chart 1.1, that is normal distribution graph the result 
of test in cloze test shows some points and linear line, the point represents the 
data, where the more points that are on the graph, the more varied the data 
obtained from the result of the students‟ test. While the line describes the normal 
curve line. The data can be stated to be normally distributed if the points are 
parallel to the normal curve line or the distance between these points with normal 
curve lines is close each other. This means that the farther the points from the 
normal curve line the data can be stated to be not normally distributed. In the 
graph in chart 1.1, it can be seen that the points are close to the normal curve line, 





 Chart 1.2. Normal distribution charts of test result in multiple choice. 
 
 
Based on Distribution chart 1.2, that is normal distribution graph the result 
of test in multiple choice shows some points and linear line, the point represents 
the data, where the more points that are on the graph, the more varied the data 
obtained from the result of the students‟ test. While the line describes the normal 
curve line. The data can be stated to be normally distributed if the points are 
parallel to the normal curve line or the distance between these points with normal 
curve lines is close each other. This means that the farther the points from the 
normal curve line the data can be stated to be not normally distributed. In the 
graph in chart 1.1, it can be seen that the points are close to the normal curve line, 




After showed the normal distribution charts of test result in cloze test and 
multiple choice, the researcher hasdetermined the mean and standard deviation by 
SPSS. The result can be seen from the histogram below:  
Table 1.3. One-sample statistics. 
One-Sample Statistics 
N Mean Std. Deviation Std. Error Mean 
20 53.4000 30.33220 6.78249 
20 26.4000 17.71826 3.96192 
 
Furthermore, one-sample T test were facilitated and analyzed by using 
SPSS that finally achieved result in following description. 
Table 1.4.One-sample  Ttest. 
One-Sample Test 
 Test Value = 0 
 t df Sig. (2-
tailed) 
Mean Difference 95% Confidence Interval of the Difference 
 Lower Upper 
CLOZE 
TEST 









The table   1.4. Indicated that value of sig. (2-tailed) was 0,000. It means 
the sig. (2-tailed)< 0,05 ,then according to one sample T Test, it can be concluded 
that  H0 was rejected and Ha was accepted, which means there is a difference 





The result of this study showed that the students‟ achievement in cloze 
test, higher than students‟ achievement in Multiple choice. The analysis of the 
mean score gap between the cloze test and multiple choice in the test was 
different. The mean score of the cloze test was 53,4 and 26,4 multiple choice. It 
means the gap of the students‟ score of the cloze test and multiple choice was 27. 
The explanation of the gap between two tests showed that the students‟ 
achievement in cloze test better than the students‟ achievement inMultiple choice. 
As explained, a standard cloze test is a passage with blanks of standard 
length replacing certain deleted words which students are required to complete by 
filling in the correct words or their equivalents. And this test became a 
measurement of reading comprehension. Oller (1999) believed that this type of 
deleting provide an actual sampling of real-life language. Cranney (2001) argued 
cloze test in both respects, item construction and avoiding misrepresentation of 
author's meaning, seem to offer an improved method of measuring reading 
comprehension. For this first research question, the researcher assumed, the 
significant differences between multiple choice and cloze test could happen 
because of the understanding and the ability of students in consctructing the 
meaning  are better in cloze test than in multiple choice test, which made they 
easier to chose the answer by following the plot of the story. 
The alternative hypothesis of this research would be accepted if the sig. (2-
tailed) < 0,05. While, if the t-test the sig. (2-tailed) > 0,05  it means the alternative 
hypothesis would be rejected. The result of the data analysis was thesig. (2-tailed) 
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(0.0) was smaller than value (0,05). Based on the result, the Ha was accepted. In 
other words, which means there is a difference between the average learning 
outcomes cloze test and Multiple Choice, the students are more familiar with 
cloze test and also preferred to do cloze test than multiple choice. And the 
majority of students found that cloze test is also easier to understand, either the 
story or the questions. This means their comprehension on the story are better 
using cloze test.  
In conclusion, based on the result ofstudents„ achievement in multiple 
choice and cloze test, The researcher could conclude that cloze test becomes the 
choice of the more appropriate test to measure students„ reading comprehension 




CONCLUSION AND SUGGESTION 
This chapter deals with conclusions and suggestions based on the research 
findings and the discussion of the data analysis. 
A. Conclusion 
Based on students„ score of multiple choice and cloze test, and their 
perception„s on both tests, some conclusions can be drawn as follows:  
1. The conclusion of this study showed that the students‟ achievement in 
cloze test, higher than students‟ achievement in Multiple choice. The 
analysis of the mean score gap between the cloze test and multiple choice 
in the test was different. The mean score of the cloze test was 53,4 and 
26,4 multiple choice. It means the gap of the students‟ score of the cloze 
test and multiple choice was 27. The explanation of the gap between two 
tests showed that the students‟ achievement in cloze test better than the 
students‟ achievement inMultiple choice. 
2. The Cloze test is better than Multiple Choice to increase students‟ 
achievement in reading comprehensionat the second grade students of 









B. Suggestions  
Several suggestions are provided which hopefully might be beneficial for 
teachers and other researchers or even readers to pay much attention in. They are 
as follows:  
1. Students should familiarize themselves reading a lot. So they will be 
familiar with new words they find in the text.  
2. The teacher should give tricks or techniques to answer or look for the 
answer.  
3. The finding revealed that students performed better on the cloze test 
than in multiple choice test. The teacher could give both tests by turns 
in terms to measure students„ reading ability, do not only focus on one 
test. 
4. This study has its own limitation. Therefore, further studies and 
investigation on this subject with diverse selection of participants will 
bring out more detail and applicable data for the improvement and 
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The wolf and the Crane 
A long time ago, there lived a Wolf and a Crane. The wolf was so big that the crane 
was very afraid of him. She also hated the wolf very much because the wolf had 
killed her family. One day, the wolf was eating his dinner. He was very (1)           as 
usual. Suddenly a bone got stuck in his throat. He tried and tried to get it out, but he 
could not."What a (2)          bone!" he complained. The bone gave him a lot of pain. 




"Ah," he said to himself, "let me go to the crane. She has a (3)             bill. I 
hope she can help me to get this bone out of my throat."So he instantly went and 
looked for the crane. He soon found her near a pond, and greeted her in a soft and 
(4)      sound, "Good morning, Miss Crane‟‟.The crane wanted to fly away because 
she was very much (5)           of the wolf. But the wolf quickly added, "Please, Miss 
Crane, don't fly away. I need your help. I'm in (6)       trouble. 
"Well, well, well!" said the crane, keeping herself at a distance. "Just imagine! 
A wolf needs a crane's help! Do you think I believe that? How many of my family 
have you killed already, can you remember?""Oh please, Miss Crane, let be bygones. 
Now I need your help badly." said the wolf and stepped forward. "Stay where you 
are, Mr. Wolf," cried out the crane anxiously, stepping backwards, and added, 
 " I don't want to die yet, you hear me?" "Take it (7)          , Miss Crane." said 
the wolf."I'm not going to do you any harm, believe me. On the contrary, I will give 
you a (8)      reward if you can help me." "Me? Help you?" asked the crane 
suspiciously. "Oh no, you can't fool me, Mr. Wolf. You're (9)           , and you want to 
eat me up.","Miss Crane, don't you see i'm cooking? I've got a bone stuck in my 
throat. If i ca't get it out I shall soon die," replied the wolf as he laid down. "Oh, I'm 
sorry to hear that. But what can i do? I'm not a doctor." 
"I know you're not doctor, but you have a long bill. You can put it in my 
mouth and so get the bone out.","Putting my bill in your mouth? Oh, but that's very 
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dangerous, Mr. Wolf. I'm sorry, Mr. Wolf, I simply can't do that.","I'm dying, I'm 
dying. Please help me, Miss Crane. You're the only one who can help me," said the 
wolf. "Now put your bill in my mouth and pull the bone out, please. Remember, I will 
give you a good reward." 
"All right, then. I'll try. Open your mouth (10)          ." The crane the put her 
bill in the mouth of the wolf and drew out the bone."There you are! I've pulled it out," 
said the crane. "Are you feeling better now? "The wolf, feeling his throat was normal 
again, was very happy. He laughed and laughed heartily. Then all of a sudden he 
stopped laughing and snapped. "Now what are you looking at! Get out of my 
way!""But what about my reward? Surely I must get the reward you promised me," 
said the crane. "Your reward?" exclame the wolf. "Good gracious! I might have easily 
bitten your head off when it was in my mouth. I gave you your life. You should be 
thankful to me. What are do you want? Isn't that reward enough for you? Now be off 






 The Story of the Smart Parrot 
A man in Puerto Rico had a wonderful parrot. There was no another parrot 
like it. It was very, very (11)       . This parrot would say any word-except one. He 
would not say the name of the town where he was born. The name of the town  
was (12)       The man tried to teach the parrot to say Catano. But the bird would not 
say the word. At first the man was very nice, but then he got angry. “You are a stupid 
bird! Why can‟t you say the word? Sat CAtano, or I will kill you!”  
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but the (13)       would not say it. Then the man got to so angry that the shouted over 
and over, “Say Catano, or I‟ll (14)        you!” but the bird wouldn‟t talk. 
 
One day after trying for many hours to make the bird (15)     Catano, the man 
got very angry. He (16)      up the bird and threw him into the chicken house. “You 
are more stupid than the chickens. Soon I will (17)        them, and I will eat you, too.” 
In the chicken house there are four old (18)       . They were for Sunday‟s dinner. The 
man put the parrot in the chicken house and left.The next day the man came back to 
the chicken house. He (19)        the door and stopped. He was very surprised at what 
he saw! He saw three dead chickens on the (20)       . The parrot was screaming at the 





THE LITTLE RABBITS 
Once upon a time there were four little rabbits. Their names were Flopsy, Mopsy, 
Cotton-tail and Peter. One morning (21)      were allowed to play outside. Their 
mother reminded them not to go to Mr. McGregor‟s garden because their father had 
an (22)      there.  
Flopsy, Mopsy, and Cotton-tail were good little rabbits. They went down the lane 
to pick blackberries. But Peter was naughty. He ran straight away to Mr. McGregor‟s 
garden. He (23)      some lettuces, French beans, and radishes. Suddenly, he met Mr. 
McGregor. Peter was very frightened and rushed away as fast as he could. He lost a 
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pair of shoes and a jacket while he was (24)      . Peter never stopped running or 
looked behind him till he got home. During the evening, he was sick because he was 
so tired. He had to drink some (25)        while three of his brother had bread, mild and 





MULTIPLE CHOICE  
 Cross (x) for the correct Answer!!! 
 
TEXT 1 





2. When was the wolf met with the crane? 
a. In the night 
b. In the morning 
c. In the afternoon 
d. In the dawn 
 
3. “Now i need your help badly “ the word “Badly” means? 
a. Not good 
b. Very awful 
c. Very much  
d. Soon 
 
4. First, the crane didn‟t want to help the wolf but then she changed her mind ? 
a. Because she is a doctor 
b. When the wolf was dying 
c. As the wolf said that he would give her a good reward 
d. When she knew that she had a long bill 
5. What way are some people like the wolf? 
a. They are wise 
b. They are greedy 
c. They are honest 
















8. Why didn‟t the crane get away after she helped the wolf? 
a. She wait for her reward 
b. She wait for the wolf for leave first 
c. She wait the wolf for eat her 
d. She wanted to live together with the wolf 
 
9. What is the type of the text? 
a. Descriptive text 
b. Recound text 
c. Narrative text 
d. Procedure text 
 
10. The opposite the word “dying” in the line  is? 
a. Sick    c. Cure 




11. Where does the story take place? 
a. London 







12. What is the word that the parrot cannot say? 
a. Catano    c. Catano 
b. Tacano    d. Nacato 
 
13. How often did the owner teach the bird how to say the word? 
a. Always 
b. Everyday 
c. Many times 
d. Every second 
 
14. Which statement is true according to the text? 
a. The parrot could say Catano         
b. At last the parrot could say Catano 
c. Catano was the name at the parrot 
d. The man never got angry at the parrot 
 
15. What does the man do to the bird because the bird cannot say the name of a 
place. 
a. The man ate the bird. 
b. The sold the bird. 
c. The man killed the bird. 
d. The man taught the bird. 
 
16. It is most likely that …. 
a. the bird killed the trhee chickens. 
b. The three chickens killed the bird. 
c. The bird played with the chicken. 
d. The bird killed one of the three chickens. 
 
17. What is the story about? 
a. A parrot and a cat 
b. A parrot and a chicken 
c. A parrot and the owner 






18.  “It was very, very smart ”The underlined word refers to …. 
a. The man 
b. The bird 
c. The chicken 
d. Puerto Rico 
 














21. Who was the naughtiest rabbit ?  
a.  Flopsy 
b.  Mopsy 
c.  Cotton-tail 
d.  Peter 
 
22. What did Flopsy, Mopsy and Cotton-tail eat? 
a.  carrot 
b.  blackberries 
c.  lettuce 
d.  strawberry 
 
23. What did Peter lose while he was running? 
a.  a book 
b. a pair of shoes  
c.  vegetable 




24. Why did Peter get sick?  Because …. 
a.  He was so tired  
b.  He did not eat  
c.  He caught a cold 
d.  He was eating to much  
 
25. Whom did Peter meet at the garden?  
a.   his mother  
b.   Flopsy 
c.   Mr. McGregor 






 Answer Keys 
 Close test 
1. Hungry 
2. Nusty 
3. Long  
4. Melodies 
5. Afraid  
6. Great 
7. Easy 






























































LEMBAR VALIDASI SOAL 
 
 
Petunjuk : diisi dengan tanda (√) jika sesuai dengan aspek yang ditelaah, atau 
(X) jika tidak sesuai dengan aspek yang ditelaah. 
 
Aspek yang ditelaah Butir Soal  
1 2 3 4 5 6 7 8 9 10 
A. Materi/Isi 
1. Soal sesuai dengan KD yang dicapai √ √ √ √ √ √ √ √ √ √ 
2. Soal sesuai dengan indikator yang 
diukur 
√ √ √ √ √ √ √ √ √ √ 
3. Pilihan jawaban homogen dan logis √ √ √ √ √ √ √ √ √ √ 
4. Hanya ada satu kunci jawaan yang tepat √ √ √ √ √ √ √ √ √ √ 
5. Soal  sesuai dengan ranah kognitif yang 
diukur 
√ √ √ √ √ √ √ √ √ √ 
B. Konstruksi 
1. Pokok soal dirumuskan dengan jelas √ √ √ √ √ √ √ √ √ √ 
2. Pokok soal tidak memberikan petunjuk 
kunci jawaban 
√ √ √ √ √ √ √ √ √ √ 
3. Pokok soal tidak memberikan 
pernyataan negatif ganda 
√ √ √ √ √ √ √ √ √ √ 
4. Tingkat kesulitan kedua soal relatif 
sama 
√ √ √ √ √ √ √ √ √ √ 
5. Panjang rumusan soal relatif sama √ √ √ √ √ √ √ √ √ √ 
6. Soal sudah menjawab rumusan masalah 
pada penelitian. 
√ √ √ √ √ √ √ √ √ √ 
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7. Butir soal tidak bergantung jawabannya 
dengan soal sebelumnya 
√ √ √ √ √ √ √ √ √ √ 
 
C. BAHASA 
1. Menggunakan bahasa yang sesuai 
dengan kaidah Bahasa Inggris 
√ √ √ √ √ √ √ √ √ √ 
2. Menggunakan bahasa yang komunikatif √ √ √ √ √ √ √ √ √ √ 
3. Pilihan jawaban tidak menggunakan 
kelompok kata yang sama, kecuali 
merupakan satu kesatuan pengertian 
√ √ √ √ √ √ √ √ √ √ 
4. Menggunakan kalimat jelas dan  mudah 
dimengerti 
√ √ √ √ √ √ √ √ √ √ 
 
VALIDASI PERBANDINGAN KEDUA TEKS 
 
Petunjuk: diisi dengan tanda (√) jika sesuai dengan aspek yang ditelaah dengan 
aspek yang ditelaah. 
 









mengerjakan kedua tes 
√   
2 
Teks naratif yang 
disajikan didalam kedua 
teks 
√   
3 
Jumlah soal yang terdapat 
pada kedua tes 
√   
4 
Tingkat kesulitan pada 
kedua tes 
√   
5 
Pilihan jawaban yang 
disediakan pada kedua tes 
√   
6 
Waktu yang disediakan 
untuk menjawab tes 





SURAT PERNYATAAN VALIDASI 
INSTRUMENT PENELITIAN TUGAS AKHIR SKRIPSI 
 
Saya yang bertanda tangan dibawah ini: 
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mahasiswa: 
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NIM   : 20400114048 
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Judul Skripsi : A Comparative Study Between Multiple Choice and Cloze 
Test toward Students’ Reading Comprehension Achievement at the 
Second Grade Students of SMAN 3 Sinjai 
Setelah dilakukan kajian atas instrument penelitian tugas akhir skripsi tersebut 
dapat dinyatakan: 
√      Layak digunakan untuk penelitian 
        Layak digunakan dengan perbaikan 
        Tidak layak digunakan untuk penelitian 
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 Students’ Roll 
STUDENT ROLL 


























1 AR √ √ √ √ √ 
2 AC √ √ √ √ √ 
3 AF √ √ √ √ √ 
4 AI √ √ √ √ √ 
5 AL √ √ √ √ √ 
6 FA √ √ √ √ √ 
7 FZ √ √ √ √ √ 
8 HZ √ √ √ √ √ 
9 IM √ √ √ √ √ 
10 IH √ √ √ √ √ 
11 IR √ √ √ √ √ 
12 IA √ √ √ √ √ 
13 LDA √ √ √ √ √ 
14 M. RA √ √ √ √ √ 
15 MA √ √ √ √ √ 
16 ML √ √ √ √ √ 
17 NN √ √ √ √ √ 
18 RS √ √ √ √ √ 
19 RDP √ √ √ √ √ 
20 RF √ √ √ √ √ 
 
 
        The Researcher, 
 
 
        Wahyuningsi 









 The Classification of Students’ score in Cloze test and Multiple choise. 
No. Name Cloze test Multiple Choise 
1 AR 20 20 
2 AC 80 8 
3 AF 80 48 
4 AI 80 20 
5 AL 20 0 
6 FA 80 48 
7 FZ 80 56 
8 HZ 40 28 
9 IM 88 8 
10 IH 80 28 
11 IR 4 48 
12 IA 36 20 
13 LDA 80 48 
14 M. RA 40 8 
15 MA 16 0 
16 ML 80 28 
17 NN 88 48 
18 RS 40 24 
19 RDP 16 12 





 Test of Normality 
UJI NORMALITAS 
One-Sample Kolmogorov-Smirnov Test 
 CLOZE TEST MULTIPLE 
CHOISE 
N 20 20 
Mean 53.4000 26.4000 
Std. Deviation 30.33220 17.71826 
Absolute .310 .189 
Positive .171 .164 
Negative -.310 -.189 
Kolmogorov-Smirnov Z 1.385 .843 
Asymp. Sig. (2-tailed) .043 .475 
a. Test distribution is Normal. 
  



























 One-Sample Statistics 
One-Sample Statistics 
N Mean Std. Deviation Std. Error Mean 
20 53.4000 30.33220 6.78249 
20 26.4000 17.71826 3.96192 
 
APPENDIX XI 
 One-Sample Test 
One-Sample Test 
 Test Value = 0 
 t df Sig. (2-
tailed) 
Mean Difference 95% Confidence Interval of the Difference 
 Lower Upper 
CLOZE 
TEST 












 Blue Print 
 








3.5. membedakan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan  
beberapa teks naratif 





 Disajikan sebuah teks 
naratif yang rumpang, 
siswa mampu melengkapi 
dengan   kata atau prase 











  Disajikan sebuah teks 
naratif yang rumpang, 
siswa mampu melengkapi 
dengan   kata atau prase 
yang merupakan objek 
suatu kalimat didalam teks 
naratif. 
 
 Disajikan sebuah dialog rumpang, 
siswa mampu 
 Mengidentifikasi kata yang 
tepat untuk mengisi kata 
yang rumpang berdasarkan 
kalimat sebelumnya. 
 Melengkapi dengan 












3.5. membedakan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan  
beberapa teks naratif 
lisan dan tulis 




 Disajikan sebuah teks naratif 
yang lengkap, siswa dapat 
mengidentifikasi isi cerita 










 Disajikan sebuah teks naratif yang 
lengkap, siswa mampu, 
 mengidentifikasi kata 
dengan mengetahui 
persamaan makna dari kata 
tersebut. 
 Mengidentifikasi pelajaran 
yang dapat dipetik dari teks 
naratif 
 Disajikan sebuah teks naratif 
lengkap, siswa mampu, 
 Mengidentifikasi main idea 
dan alur cerita teks naratif 
 Mengidentifikasi kata yang 
tepat untuk kata pengganti 
berdasarkan kalimat 
sebelumnya. 
 Mengidentifikasi dengan 
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